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The BASIC Ph Model, a unique approach to identifying coping strategies, 

was developed by Dr. Mooli Lahad. It suggests that people have six potential 

characteristics that are at the core of a person’s coping style. Most people 

generally only use coping strategies that are comfortable and have been de-

veloped overtime. The information provides other ways to think about coping 

and help expand our repertoire of coping strategies. Appropriate modeling, 

environment and encouragement  can help strengthen our children’s skill set 

and build new coping skills. Below is a summary of the six coping styles: 

Belief: relying on core values that are reinforced in the home setting and faith 

community; 

Affect: relying on the ability to express or ventilate through emotions; requir-

ing opportunities to share those emotions; 

Social: seeking support and control through the structure of relationship with-

in a social context; 

Imagination: using creativity to express emotions. Adults should provide ma-

terials, resources, environment, and encouragement to support these efforts.  

Cognitive: Utilizing a problem solving, direct approach to dealing with issues 

of concern; and  

Physiological: Physical activity and motion in both formal and informal situ-

ations.  

 

When children are faced with a psychologically stressing event, most are able 

to cope with the help of parents or other adults. Some have more extreme re-

actions and require professional assistance, if there is a significant change in 

behavior that is observed over an extended amount of time. 

 

Further information on children’s reactions to trauma, war and terrorism, nat-

ural disasters, loss and grief, or other issues related to crisis is available on 

NASP’s website at www.nasponline.org under Crisis Resources.  

http://www.nasponline.org
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Building Connections Through Literacy by Alana McOuat 
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Mineral Springs Elementary School’s fall Reading Carnival for students and 
their families was held on the evening of Oct. 30 with a Halloween Theme.  
There were reading activities and games in a fun-filled evening, complete with 
carnival food, entertainment, and reading activity booths manned by special-
ists and each grade level team.   
 
At our booth a child was handed a balloon to pop any way he could, such as 
sitting on it or stepping on it. The child retrieved a fortune (a positive state-
ment) that had been placed inside the balloon and then read it. We helped 
the kids who could not fully read their fortune.  Half the fun was the sound of 
balloons being popped.  
 
“The reading activities in this carnival are related to our school improvement 
plan in which our number one priority is to improve literacy,” shared Principal 
Debra Gladstone.  While literacy tops the school’s goals, Gladstone shared 
that the school is also very interested in the home-to-school relationship and 
that how good connections help support students in being ready to learn.   

Balloon Pop Carnival Queens: 

Liz Williams (left) and Alana 

McOuat manning their booth. 
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Excellent ELL Resource!      By Alison Sharp 
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Intervention Gem: Conduct  and Behavior Problems  

This introductory resource from the Center for Mental Health in Schools at UCLA provides a 
description of conduct and behavior problems and identifies differentiated interventions 
based on the degree of the problem observed. Accommodations, behavioral strategies, and 
medication are also covered. Also included are a set of references, additional resources, 
agencies, and websites on topics such as school violence, crisis response, and Attention Defi-
cit-Hyperactivity Disorder. 

 

http://www.smhp.psych.ucla.edu/pdfdocs/conduct/conduct.pdf 

 Mined by Clara 

Approximately 22 % of our school population in 2013-2014 was Hispanic, a number 
that is steadily growing. As an educator, you have either worked with students who 
are English Language Learners (ELLs) or will at some point. Educators are always 
looking for ways to reach students and help them attain their potential. 
 
Colorin’ Colorado (http://www.colorincolorado.org) is a fully bilingual, easily usable 
and appealing website for families and educators of ELL. Resources include reading/
writing skill-building children's books, stories, activities, ideas, and strategies to help 
students learn to read. There is also information on ELLs and policy, ELL research 
and reports, as well as a glossary of some commonly used school terms.    
 
The “Toolkit for Teachers” has information on reaching out to Hispanic parents, sam-
ple workshops, Spanish and English videos, and bilingual handouts.  Hard copies 
are available for a small fee, and downloadable materials to accompany the toolkit 
are free. Other multimedia materials are available as well.  
 
The section for families includes information on ways to be involved with their child’s 
education, frequently asked questions, fun reading tips and activities, how to build 
strong home-school partnerships, and what parents can do at home to help.  Materi-
als on this website are predominantly available in English or Spanish; however, read-
ing tip sheets are available in 11 different languages for parents of children ranging 
from babies to 3rd graders.   

http://www.smhp.psych.ucla.edu/pdfdocs/conduct/conduct.pdf
http://www.colorincolorado.org
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Psychologist, Jasmine Ritter, and husband Sam, 
welcomed twin girls, Marina  and Cecilia, on 
November 14, 2014. 

CONGRATULATIONS!! 

http://www.bing.com/images/search?q=behavior+reflection+template+middle+school&qs=AS&sk=AS1&FORM=QBIR&pq=behavior%20reflection%20tem&sc=3-23&sp=2&qs=AS&sk=AS1&adlt=strict&id=68F097C66735ACBE240A2EDFBB4EBE56231DE954&selectedIndex=0#view=detail&id=717D19103043C
http://www.bing.com/images/search?q=behavior+reflection+template+middle+school&qs=AS&sk=AS1&FORM=QBIR&pq=behavior%20reflection%20tem&sc=3-23&sp=2&qs=AS&sk=AS1&adlt=strict&id=68F097C66735ACBE240A2EDFBB4EBE56231DE954&selectedIndex=0#view=detail&id=717D19103043C
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School Psychologists: Preventing & Intervening in 
School Violence 

 
School violence includes aggressive behaviors such as physical fights, bullying 
(including cyberbullying), physical assault, as well as school shootings. It also in-
cludes threats of injury, weapons possession, and harassment. Other factors likely 
to diminish social, emotional, and academic well-being of students are gang re-
cruitment and exposure to gun violence and inappropriate access to firearms.  
 
Efforts to reduce school violence have shown some success (Robers, Kemp, & 
Truman, 2013). While these trends are encouraging, other less obvious forms of 
school violence such as threats, teasing, including cyberbullying, occur at higher 
rates and make schools less welcoming settings for students (Nekvasil & Cornell, 
2012). 
 
Educators have the responsibility of monitoring and maintaining campus condi-
tions that create safe, secure, and peaceful schools. As school-based mental 
health professionals, school psychologists, can: 
 
 provide group facilitation and consultation to help schools form effective safety 

and crisis planning teams (Furlong et al., 2010); 
 facilitate efforts to collect and organize safety, violence, and crisis needs as-

sessment information at school and district levels (Larson & Mark, 2014); 
 implement prevention and intervention programs (Larson & Mark, 2104); 
 consult with school staff to implement programs that foster social–emotional 

skill (Durlak, Weissberg, Dymniki, Taylor, & Schellinger, 2011); 
 counsel and support victims of violence in all its forms (Brock, Nickerson, 

Reeves, Savage, & Woitaszewski, 2011); 
 participate in and facilitate the implementation of empirically validated proce-

dures to respond to threats of targeted violence (Cornell, Sheras, Gregory, & 
Fan, 2009); and 

 help individuals and communities respond to and recover from crises spawned 
by violence (Brock & Jimerson, 2012). 

 
 

Adapted from NASP Position Statement: School Violence Prevention-Revised  
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